
 
“CHIKARA” ACADEMY 

Math/Science/Social Awareness 
“CHIKARA” is Japanese for STRENGTH 

 
 
Vision 
 
The vision of the “CHIKARA” (Japanese for STRENGTH) Academy, which was developed 
through planning meetings with our teachers, students and parents, is to develop socially 
aware graduates from Roosevelt High School who are strong in math and science,  aware 
of their many choices and prepared for college, a vocational career or professional school.  
We partly meet our vision by teaching critical thinking, analytic research, leadership skills,  
and encouraging intellectual curiosity—all leading to intellectual growth.  We also offer our 
students a safe learning environment where they can develop their leadership potential and 
demonstrate principles of scholarship, character and service.  We achieve this by integrating 
technology into students programs that encourage exploration, academic excellence and 
teamwork.  These programs promote cultural diversity, and appreciation for math, science 
and the liberal arts.  The Chikara Academy promotes social awareness on the part of its 
students by emphasizing in our courses that math and science can and should be the tools 
useful in the development of a world that meets the needs of the citizens of all societies.  
We work the themes of social awareness and responsibility into courses so that our 
students are aware of their responsibility to use their knowledge, especially of math and 
science, to create just societies while also mastering the required state standards.  The 
result of these efforts is socially and culturally aware graduates, who desire, are capable 
and are empowered to promote change in their own lives, their communities and the greater 
world. 
 
In order to further strengthen the Chikara Academy program for our students, we align our 
SLC’s budget with professional development which better prepares us to implement our 
vision.  One way we do this is to alot some of our professional development funding to send 
staff members, students and parents to trainings where they are better able to develop the 
themes, programs and technology which allow our students to understand how math and 
science can be instrumental in the creation and support of societies which are socially 
aware.   Additionally, the Chikara Academy will persue and develop internships with 
agencies and organizations both in our immediate community and in the city at large.  
These internships will allow our students to participate and learn first-hand how they can 
responsibly impact society.      
 
 
 
Identity 
 
The “Chikara” (Math/Science/Social Awareness Leadership) Academy will consist of 
approximately 400 students from grades 9-12.  Each grade level will have approximately 
100 students.  Our SLC is an integration of the concept of social awareness leadership with 
the content areas of math, science and liberal arts.  At the onset of this 2006-2007 school 
year, two academies merged—Social Awareness Leadership and Math/Science—to find a 



balance between the two with neither outweighing the other—to become one—together we 
become stronger; therefore, we symbolize, “Chikara.” 
 
Three-fourths of our staff has already completed the Facing History and Ourselves Institute 
training which will continually assist in threading our character building and social 
awareness into our curriculum to develop socially conscious leaders—connecting the 
classroom with real life.  (The remainder of our staff will be trained this year.) 
 
The math courses offered by our academy staff stem from the basics of Algebra I through 
Geometry through Algebra II through Trigonometry/Math Analysis (Pre-Calculus) to 
Advanced Placement Statistics.  The science courses offered by our staff range from 
Intercoordinated Science to Biology to Advanced Placement Biology to Chemistry to 
Advanced Placement Chemistry.  Physics and Advanced Placement Physics as well as 
Advanced Placement Calculus AB/BC are offered in the comprehensive high school for 
enrollment by our academy students.  In January 2007, our MESA (Mathematics, Science, 
Engineering Achievement) teachers/advisors will offer a MESA Intersession class for MESA 
students.  Our goal is to have every CHIKARA student enrolled in a minimum of four classes 
which are exclusive to our SLC.  When and if necessary, CHIKARA students may attend 
global courses wherein students from several SLCs share a common classroom.  One such 
example might be physical education, but other possibilities might occur; if any of our 
CHIKARA students needs to enroll in a course outside of our academy in order to meet 
requirements for graduation, for example, we will work with our SLC’s counselor to arrange 
a schedule.  
 
We have within our SLC two extra-curricular groups.  We have a Leadership Club which 
promotes our academy within.  They are a student decision-making body, with 
representatives from each homeroom along with any other interested students.  Although 
offered to any student in the comprehensive high school, MESA (Mathematics, Science, 
Engineering Achievement) is based in our SLC (with the two advisors being members of our 
SLC staff); therefore, many of the members are our academy students.  MESA has only 
been reinstituted here at Roosevelt since the Spring 2006; but, they have already competed 
in a variety of activities garnering various awards. 
 
We celebrate our students by recognizing their academic achievement at the end of the 
semester and the school year at our awards assemblies.  We also celebrate their small 
accomplishments of meeting their Accelerated Reader goal or receiving a grade of ‘A’ on 
their math tests or whatever criteria is set by the other content area teachers.  This 
celebration takes place in the form of quarterly luncheons.  Our leadership group is also 
recognized at the awards assemblies as well as having an activity planned strictly for them.   
 
The CHIKARA SLC also strives to celebrate the successes of our students through the use 
of the general Roosevelt High School communication systems, specifically the public 
address (P.A.) system during homeroom and, upon occasion, during nutrition and lunch 
periods, and through the use of the daily bulletin which is generally published three days 
each week.  Additionally, we are sometimes able to share our students’ successes and our 
instructional strategies which have proven effective when we meet by departments during 
banked days and during faculty meetings. In the future, we plan to develop a regularly 
published newsletter for distribution to parents and community members as well as the other 
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SLCs here at Roosevelt High School.  Through these means we plan to continue having the 
other SLCs and the entire school community know more about our identity and our 
successes. 
 
Once our comprehensive high school returns to a traditional school year calendar, we would 
like to acquire contiguous space for all of our teachers, especially our core teachers.  Even if 
that large of a space cannot be found, our core teachers in each subject being placed near 
each other would be a beginning.  We also hope to acquire office space where our 
counselor may be housed along with a growing library and a meeting/work room specifically 
for our teachers. 
 
Our matrix is built on graduation requirements and student need and it is put together by our 
SLC staff.  Our counselor is the one who programs all of our students.  For our students 
who are pursuing a strong mathematics background, we encourage them to take math 
every year, and if necessary, enrolling in the Jaime Escalante Program to be able to pursue 
the highest level of math while at Roosevelt.  Our MESA students will be encouraged to take 
the Intersession MESA course.  Students who are pursuing a strong science background 
should take at least the basics of Biology, Chemistry and Physics including Honors and 
Advanced Placement in Biology, Chemistry and Physics.  We would like to offer College 
Preparatory Seminar to ready our students for college while expanding their understanding 
of themselves and the world around them in addition to that in all courses taught in our SLC.  
Writers Seminar is another course offering to add to the students’ self-discovery.  Whenever 
possible, as previously mentioned, we expect to have our students enrolled in at least four 
CHIKARA courses during any term.  
 
Excursions—local field trips to traveling out of Los Angeles and California—to expose our 
SLC students to social and cultural diversity, a variety of architectural styles and one of our 
nation’s science capitals—Florida.  Besides Florida, some of the other places we would 
have our students venture to would be Big Bear, New York and Washington, D.C.  Our field 
trips to date have been to the California Science Museum (for a variety of exhibits), IMAX 
Theatre, UCLA College Fairs, Wetlands and the Museum of Latin American Art.  
 
Our students will be taught to have a voice—to be self-advocates.  Whether it is in the fields 
of science, mathematics, the liberal arts or anything our students may choose to pursue, 
they will be leaders in the world—being the best they can be in whatever they do.  They will 
be proactive in search of their future and their personal growth.   
 
 
 
Rigorous Standards-Based Curriculum, Instruction & Assessment
 
This specific content of our curricular focus is for the students to gain social awareness and 
leadership skills needed to succeed in whatever arena in life they may choose as well as to 
develop a greater appreciation of mathematics and science in their daily lives and the 
careers in those areas.  In particular, we have begun to design grade specific service 
learning/community projects and effective culminating experiences, which will require 
research and participation from all subject areas and assessment.  This will be oral, written 
and visual .  Our ninth graders will seek a sense of community involvement with a project 
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focusing on the Roosevelt community, while our tenth graders will focus on the Boyle 
Heights community.  Resources such as “Boyle Heights: Crossroads,” produced by the 
Japanese American National Museum and “Meet Me at Brooklyn and Soto,” produced by 
the Jewish Historical Society will be used. 
 
This research will be the foundation for creating mural panels while depicting each decade 
from the inception of the two specific communities.  Our eleventh graders will work on a 
project centered on the world, and as they become seniors, we will have them delve into the 
offerings of the greater Los Angeles area, while learning how they will fit into the world, 
beginning a true understanding of their own personhood. 
 
As a means of planning lessons, developing common assessments for courses with the 
CHIKARA emphasis, and analyzing data from our students’ course work and exams, our 
teachers meet to plan and study in several ways.  One of our most effective means of 
working to develop consistency in our lessons, assessments and analysis of data is during 
SLC banked days.  We have particular topics identified and selected for our CHIKARA 
group of teachers during each SLC banked day;  we rely on both our own teachers to 
present information and function as facilitators and, other times, we bring in outside 
facilitators to assist us in our planning and development activities.  One of the primary 
activities during these banked days is lesson study.  By utilizing lesson study we are able to 
better realize the needs of our students in particular courses and are able to design lessons 
and appropriate assessments based on our analysis of data.   
 
Another means of working together as CHIKARA teachers in a less formal structure than 
banked days is the lunch meeting.   During these lunch meetings subject or course teachers 
share ideas and data they have gathered from their own students and classes.  This is a 
time that lesson study has proven particularly beneficial for developing consistent ways of 
presenting content standards and ways of assessing the students’ success with those 
standards.  These sessions are also a time when we share our ideas and experiences with 
ways to better meet the needs of our special education, English learners and Redesignated 
English learners who may still not be as effective without certain supports. Many CHIKARA 
teachers also meet after school and during off-site retreats in order to assess our progress 
and effectiveness at covering information in ways that will allow our students, including 
those with special needs, to be more successful; if resources allow, this is a practice we will 
continue.     
 
As a result of our meetings, either during formal banked days or during informal ones, we 
have been increasingly employing the use of multi-modal and multimedia presentations and 
SDAIE methodologies especially with realia.   Many of our students have been more 
successful when we use a combined variety of materials such as text, video, and lecture 
along with activities such as questions-and-answer sessions, cooperative groupings, pair-
share support, and guided study of our texts and articles.  These are ways in which we have 
found increased success for learners who have previously experienced difficulties with our 
courses and we plan to continue their use.  We have also been considering and developing 
alternate forms of assessment which will allow students with strengths in various modalities 
to more accurately and successfully present their information for our teachers to assess.   
Students, for example, who have significant difficulty with written assignments, increasingly 
will be able to choose to make oral presentations.  We have also found that some of these 
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same students have been most successful if we allow them to make Powerpoint or 
computer generated presentations.  Our CHIKARA teachers are increasingly learning that 
when we share our ideas, findings, techniques and projects that we are able to have more 
student involvement and success and we plan to continue these practices as an academy 
whenever possible. 
  
 
The CHIKARA teachers have been exploring how we can enhance the learning of our 
students through technology.  We have, of course, been utilizing computers, both within our 
classrooms and the computer labs, to have students work on specific projects.  Students 
have been guided through the use of the internet to find information on selected or teacher 
assigned topics.  We have had students, for example, researching the history and changes 
within our own Boyle Heights area; this type of activity allows students who are more 
comfortable with the use of computer technology than books as source material.  For many 
of our students, this is a means of supporting their learning through the use of technology.  
As previously mentioned, we also allow our students to utilize technology, such as 
computers to create Powerpoint presentations, graphic illustrations, charts, spreadsheets, 
etc. as a means of showing us their knowledge and what they have learned.  
 
Many of our CHIKARA teachers also use technology to instruct and assist our students.  
One major way our teachers use more current technology is through the use of Powerpoint 
lesson presentation.  More and more, our teachers are becoming increasingly conversant 
with lesson presentation through the use of this technique.  This methodology is often more 
interesting to students than presentations which are based solely on lecture or the reading 
of books and articles.  The possibilities for including video clips and music in Powerpoint 
presentations also allows many students the chance to experience course content and 
standards through the use of other modalities and methodologies.  We are finding that 
students frequently respond better, as reflected in grades and assessment results, to a 
variety of presentation modes.  We also find that these enriched presentations are more 
effective for our students with exceptional needs, such as our special education eligible and 
English learning students.  During our lesson study sessions we have been sharing 
strategies and particular uses of technology that have proven effective and, after we have 
had opportunities to try them, we are able to decide on how to incorporate them into our 
academy.    
 
Our CHIKARA teachers are also utilizing banked days and informal meeting times to 
determine the academic success and progress of our students in many of our courses.  We 
have, of course, been analyzing CAHSEE and CST results as well as the quarterly and final 
grades earned by our students in courses.  Additionally, many of our teachers have been 
working on ways in which we can develop on-going assessments so we will be better able 
to determine the needs of any students who are experiencing difficulty with course materials 
and assignments.  We will, for example, continue to explore the use of a computer program 
such as “Making The Grade,” as a way of informing both our students and their parents of 
on-going grades.  In this way we believe that we will be able to relate information about 
student success to all stakeholders: teachers, students and parents.  
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All core subjects will play an integral part in all projects.  Whenever there is an opportunity to 
engage specific fields in math and science, such as architecture, engineering, and health 
fields, it will be delved into. 
 
Another service learning/community project we will undertake is Emergency Preparedness.  
This will include our “pure” 9th and 10th grade classes of English Language Arts, 
mathematics, social studies and science as well as our special education students who are 
enrolled with our SLC Special Day Class special education teachers.  Each subject matter 
will cover a portion specific to them.  The outreach will be to faculty and staff and home 
preparedness for our students. 
 
A 10th grade specific effective culminating experience we are currently developing is one 
based on energy.  Meaningful pieces will create the “exhibition” whole.  The core subject 
areas of science, math, social studies and language arts will integrate their pieces to create 
this whole.  In addition, the entire academy will undertake recycling as a project involving 
energy and the environment. 
 
Our goals are to develop conscientious leaders who actively engage in society and public 
service by developing a curriculum that establishes self-esteem, character and a strong 
ethics foundation.  While developing their leadership skills to encompass our vision 
statement, the students will satisfy the A-G requirements with strong leadership, math and 
science components, meeting the California Content Standards and passing the CAHSEE.   
The students will develop a cosmopolitan view of life and will comfortably interact with other 
cultures, races and religions.  The end result will be that the students will acquire skills 
necessary to succeed in college or a highly skilled vocational career. 
 
Students pursuing a strong math background will take math every year and, if necessary, 
will enroll in the Jaime Escalante Program to be able to attain the highest level of math while 
at Roosevelt.  Students pursuing a strong background in science will take at least the basics 
of biology, chemistry and physics, including honors and Advanced Placement Biology, AP 
Chemistry as well as AP Physics.  Starting January 2007, our SLC teachers who are the 
MESA teachers/advisors will be offering a MESA Intersession class exclusively for MESA 
members, the majority being in our SLC. 
 
A possible sample of student programming might be as such (with adjustments according to 
the individual students’ needs such as intervention, honors, advanced mathematics and 
science, Advanced Placement): 
 
Freshman year:   ELA     
   mathematics       
   science- ICS or biology       
   physical education 
   health/life skills      
   introduction to computers/elective    
 
Sophomore year: ELA 
   mathematics-geometry or higher 
   science-biology or chemistry 
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   physical education 
   world history 
   foreign language* 
    
Junior year: American Literature/ Contemporary Composition (or AP) 

mathematics or elective  
foreign language*        

 science    
   technical art         
   visual/performing arts      
   U.S. History          
   SLC elective (College Preparatory Seminar**) 
      
Senior year:  World Literature/ Expository Composition (or Advanced Placement) 
   mathematics or elective 
   foreign language* or elective 
   government/economics 
   science or elective 
   SLC elective (Writers’ Seminar**)    
 
*When possible, we will encourage our students to experience French or Japanese as their foreign language. 
**Electives specific to our SLC when we get additional personnel or we have teaching periods open to offer them.  
 
We have and will incorporate our curriculum Facing History and Ourselves in advisory 
(homeroom), hoping advisory will soon become at least 30 minutes long.  Starting in the 9th 
grade, for advisory as well as in our math and science courses, students will be introduced 
to fields in mathematics and science, with each passing year further exploring those fields 
and the part they play in their daily lives.  In the 11th and 12th grades, with no scripted 
intervention, it will be more feasible to also incorporate our social awareness leadership 
program in the English and social studies classes.  (Of course, although we will try to keep 
our top students in our program, we realize that many, if not all, will opt to take Advanced 
Placement courses.) 
 
Currently we are continuing to develop the CHIKARA theme of “how math and science can 
be used by individuals who are socially responsible” into our courses.  Although we have 
not been able to articulate instruction and specific curricular elements from our feeder 
middle schools, we expect that as middle schools develop small learning communities of 
their own that we will be able to do so.  However we, as the CHIKARA academy, will 
continue to create a curriculum which is, of course, rigorous and standards based while 
preparing our students to become successful and responsible leaders of the future who are 
skilled in math and science and will be socially responsible.  We expect that our students 
will be prepared for jobs, careers, college and university work in fields related to their 
preparation and work in CHIKARA.  Our students are exposed to A – G requirements and 
will be supported as they fulfill these courses and any others needed for graduation with a 
Diploma.  We also make our students aware that they can enroll in appropriate college 
courses that support their interests and curricular needs while CHIKARA students.  For 
example, we have had several students enroll in East Los Angeles Community College 
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(ELAC) for both math and science classes which augmented those experienced in 
CHIKARA.  
  
As the students grow as leaders, they will develop their critical thinking and analytical skills 
as well.  Teachers will collaborate to create cross-curricular lesson plans, incorporating 
Bloom’s taxonomy in teaching practices.  CHIKARA students will be expected to know how 
to distinguish between questions which assess knowledge in comparison, for example, with 
those that ask them to use synthesis in forming an answer.  One way in which this can be 
implemented in our SLC’s courses is to identify in selected readings (knowledge level) 
particular elements of science or math that have been used by socially responsible 
individuals to create housing complexes which are affordable and culturally acceptable.  
This activity can be developed into a synthesis one, for example, by having students plan 
how they would use science and math as the disciplines which help them design a housing 
complex appropriate for our Boyle Heights community.  This could be a project which would 
have our students divide work into groups such as: cost of materials, relationship of income 
to projected costs of housing, scientific use of possible building materials and techniques 
which would be cost effective, how to use materials in ways which reflect the identity, 
interests and background of the community, etc. This large project would involve the use of 
both science and math in order to plan how to create community housing which would be an 
example of how socially responsible planners might proceed.  Teachers will use 
contemporary periodicals, current events and historical moments to make students socially 
aware to become better leaders.  Concepts and strategies from, “Facing History and 
Ourselves (FHAO) Resource Book,” and other content specific resources will be the sources 
used to develop curriculum across the content areas as well as for grade level specific 
lessons/units.  What is learned from our specific sources, students will implement into 
various assignments and projects, such as the one above, in all subject areas.  Our 
curriculum is continuously being developed—interdisciplinary by grade level or vertically 
across the content areas 
 
We have developed curriculum for our 9th and 10th grade incorporating FHAO, Ethics and 
Moral Development, and getting acquainted with our campus.  Within our classrooms we 
are also incorporating the above mentioned as we see fit within our subject areas.  As our 
students move into their junior and senior years, we will develop a curriculum which will lead 
to enrichment in student participation in programs such as the Junior Statesmen Program 
and the summer science programs offered in Florida.  Our students’ leadership skills and 
qualities and mathematics and science learned will be further enhanced by their 
involvement with these programs.  
 
During the junior and senior years, we would like our students to serve in internships and 
have mentors in whatever subject/career pathway is of their interest.   We will have guest 
speakers from a large array of careers—engineers, doctors, teachers, attorneys, artists, 
social workers, business people, government employees with a variety of majors physical 
therapists, judges, computer science engineers, nurses and more. 
 
Teachers as well as students will provide tutoring so that we will have teacher-to-student or 
peer-to-peer tutoring.  There will be mandatory tutoring for under performing student.  
Teachers will inform students and parents, possibly through the use of a computer program 
such as “Making The Grade” which can generate frequent grade listings and letters to 
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parents, that CHIKARA teachers offer tutoring for students who have been identified as 
having need for support in certain classes.  This tutoring will continue to be offered during 
nutrition and lunch, and, resources permitting, after school as well.  Ideally CHIKARA 
students who have a need for tutoring support will be able to utilize it as an immediate  
intervention while enrolled in the class rather than waiting to repeat the class during 
intersession or in adult school.  Although intersession and adult school classes are 
interventions, they are not provided by CHIKARA teachers.  We try to provide our 
intervention in the form of several-times-a-week tutoring which utilizes many of the 
techniques, methods, and instructional strategies which are effective with all learners, 
regardless of modality preference or special or language needs. We utilize multi-modal 
means of presenting information, SDAIE techniques, use of realia, extensive questioning 
and answering sessions, and one-on-one interaction whenever possible.  Furthermore, 
during times when our teachers meet to assess students’ need for intervention, we plan 
ways in which we can incorporate many of these techniques, methods, and instructional 
strategies during class time even before intervention in the form of tutoring or intersession 
might be necessary.  Teachers will have common expectations in the instructional policies 
and procedures (i.e. “Habits of Mind”) and will create common rubrics.  Students are 
encouraged to attend Beyond the Bell to strengthen their math and ELA skills.  In order to 
assist the students in passing the CAHSEE, a preparatory workshop is offered by our 
teachers right before their initial opportunity to take the test. Additionally, we provide some 
CAHSEE prep during our SLC homeroom time before the actual CAHSEE is given.    
Beyond that, CAHSEE Prep Mathematics and scripted ELA Intervention classes are offered 
in our SLC, including !Language! 
 
Regardless of what level each student is currently placed, a 6-period day schedule allows 
for more instructional minutes, which allows for every subject to be covered more wholly.  
More prior knowledge is retained as the daily learning period is shorter. 
  
As our students graduate, they will have developed their leadership skills and understand 
that the whole person is important.  A senior project integrated with a visual piece based on 
the written research paper and oral presentation will be required along with a portfolio with 
specific pieces, all which will represent this whole person they will have become so far. 
 
 
Equity and Access
 
The Social Awareness Leadership Academy provides equity and access to a rigorous 
quality curriculum that is culturally relevant and linguistically responsive to the students’ 
unique learning needs.  Our student population includes all significant groups represented 
at Roosevelt:  intervention students at below 3rd grade reading level, 3rd to 5th grade 
readers, at-grade-level readers, sheltered and high achievers.  Having two Special Day 
Class teachers and one RSP teacher, we also service our academy students who are in 
their classes with our SLC emphasis.  With this, we hope to eliminate achievement gaps 
between groups of students.  Additionally, we utilize multi-modal means of presenting 
information, SDAIE techniques, use of realia, extensive questioning and answering 
sessions, and one-on-one interaction whenever possible.  Furthermore, during times when 
our teachers meet to assess students’ need for intervention, we plan ways in which we can 
incorporate many of these techniques, methods, and instructional strategies during class 
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time even before intervention in the form of tutoring or intersession might be necessary.  A 
large percentage of our students are English learners and we feel that SDAIE techniques 
and the use of realia, etc. are extremely important techniques and methodologies to meet 
their academic needs.   
 
We also offer tutoring for students who have been identified as having need for support in 
classes.  This tutoring will continue to be offered during nutrition and lunch, and, resources 
permitting, after school as well.  Ideally CHIKARA students who have a need for tutoring 
support will be able to utilize it as an immediate intervention while enrolled in the class 
rather than waiting to repeat the class during intersession or in adult school.  Although 
intersession and adult school classes are interventions, they are not provided by CHIKARA 
teachers.  We try to provide our intervention in the form of several-times-a-week tutoring 
which utilizes many of the techniques, methods, and instructional strategies previously 
mentioned which are effective with all learners, regardless of modality preference or special 
or language needs. 
 
As stated earlier, we will have service learning/community projects, which will involve all of 
our students through our “pure” classes as well as our SDC students.  CAHSEE Prep 
sessions for our students have been developed and taught by a group of our teachers, the 
opportunity being offered to all of our 10th graders prior to their taking the test.   
 
Most of our teachers have been trained (the rest, the summer of 2007) at the Facing History 
and Ourselves Institute and have received professional development in Teaching Ethics and 
Moral Development, which are part of the basic foundation of our small learning community.  
We have also received professional development in Winning Character as well as physical 
fitness, health and diet to reinforce our building of self-esteem and character.  We have had 
hands-on experience with theme based curriculum in mathematics and science as well as 
differentiated instruction across the board. 
 
In the Winter and Spring, articulation meetings are held with feeder middle schools so that 
students and families may make choices as to which SLC they wish to be a part.  During the 
fall a team from Roosevelt High School which represents all of our small learning 
communities as well as many of the support services available for our students visits our 
feeder middle schools.  We share the fact that we have small learning communities and 
explain what they are and the types of activities in which students could be expected to 
participate.  Later, in the Spring, if funding is available, we provide busing for the eighth 
grade students to visit our school site.  While they are here we provide them with 
presentations on the small learning communities available to them on their track and ask 
them to complete a preference sheet.  This preference sheet is used to provide students 
with either their first or second choice in almost every instance.  Additionally, we mail 
information home to the parents of our incoming ninth grade students informing them of the 
small learning communities of which their students can be a member.  We provide parents 
with information on how to reach our SLC if they wish additional information and invite them 
to visit our SLC as well.  This past school year our SLC participated in our “SLC Fiesta” held 
in June during which parents had an opportunity to visit representatives from our SLC.  If 
funding is available, we will participate in another “SLC Fiesta” this year as well as the 
“Roosevelt Community Arts Festival” which will take place this April.  All of these events 
provide us with opportunities to meet the parents of our incoming and current students so 
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we can provide them with information about our SLC and have them provide us with their 
feelings, suggestions, and requests.  In addition to these connections CHIKARA makes with 
parents and the community, we have also started to send a representative to the CEAC 
meeting of parents and community members.  We have been invited to attend once or twice 
this year and intend to continue with this activity as another means of communicating with 
our students’ parents and community members.   CHIKARA supports a policy that  “No 
student will be excluded or specifically included on any other basis but student choice or 
family choice.”  “Demographically, our SLC is going to look like Roosevelt High School as a 
school,” having resources provided for every type of learner. 
 
Students who wish to pursue a strong background in mathematics and/or science are 
encouraged to do so and are programmed by our counselor as such.  We encourage our 
students to strive for the highest level in one or both areas.  We actively support and 
encourage our students to participate in honors and Advanced Placement courses.  Our 
SLC offers “pure”  Honors English (9, 10, 11, 12), “pure” Honors World History, “pure” 
Honors Biology, “pure” Geometry, “pure” Algebra II, “pure” Trigonometry/Math Analysis as 
well as Honors Chemistry, Advanced Placement Biology, Advanced Placement Chemistry, 
Advanced Placement Statistics and Advanced Placement Calculus AB and BC, to our 
students as well as to other students in the comprehensive high school.  We will also 
encourage all of our students to take preparatory classes for college entrance exams such 
as the SAT Prep.  
 
On the opposite end of the spectrum, we offer CAHSEE Prep Math classes as well as being 
the only SLC to teach !Language! if necessary. The Literacy Coaches do the intervention 
diagnosis and the math department chairperson does the mathematics diagnosis and 
placement.  Besides after school tutoring, we will recommend our students for intervention 
to improve student performance by using the Beyond the Bell Saturday Program, 
intersession for those students who failed a class during the regular school year as well as 
attending adult school classes when the student becomes eligible.  Tutoring that CHIKARA 
provides will continue to be offered during nutrition and lunch, and, resources permitting, 
after school as well.  Ideally CHIKARA students who have a need for tutoring support will be 
able to utilize it as an immediate intervention while enrolled in the class rather than waiting 
to repeat the class during intersession or in adult school.  Although intersession and adult 
school classes are interventions, they are not provided by CHIKARA teachers.  We try to 
provide our intervention in the form of several-times-a-week tutoring which utilizes many of 
the techniques, methods, and instructional strategies which are effective with all learners, 
regardless of modality preference or special or language needs. We utilize multi-modal 
means of presenting information, SDAIE techniques, use of realia, extensive questioning 
and answering sessions, and one-on-one interaction whenever possible.  Furthermore, 
during times when our teachers meet to assess students’ need for intervention, we plan 
ways in which we can incorporate many of these techniques, methods, and instructional 
strategies during class time even before intervention in the form of tutoring or intersession 
might be necessary.   
 
We are very concerned about maintaining a connection with our students’ parents and 
guardians so that they and their students can make decisions along with the counselor who 
provides assistance to CHIKARA students.  We have evening meetings scheduled several 
times during the year which serve as awards banquets as well as opportunities to meet with 
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parents.  These events provide parents with a chance to review their students’ plans and 
progress and to discuss any changes to a schedule, interventions or supports which might 
be needed.  In addition to these activities which are organized by CHIKARA, we also 
participate in back to school nights, parent conference nights and PHABAO nights which 
provide parents another opportunity to discuss their students and participate in planning for 
them as well. 
 
As an academy, CHIKARA does not have a space on the Roosevelt High School grounds 
that is identifiable as our exclusive space.  However, once our comprehensive high school 
returns to a traditional school year calendar, we would like to acquire contiguous space for 
all of our teachers, especially our core teachers.  Even if that large of a space cannot be 
found, our core teachers in each subject being placed near each other would be a 
beginning.  We also hope to acquire office space where our counselor may be housed along 
with a growing library and a meeting/work room specifically for our teachers.  Furthermore, 
once our SLC Plan is approved, if funding is available, we will endeavor to create a space 
on site that is largely identifiable as CHIKARA’s. 
 
 
Personalization 
 
At the beginning of each school year, we organize a welcome meeting with our homerooms.  
At this time, each staff member is introduced and the vision statement and some of our 
expectations as an academy are reinforced.  We also discuss our Leadership Club, MESA, 
the importance of extra-curricular participation and the priority of academic achievement. 
 
During the four years in which each student is a member of our small learning community, 
the homeroom teacher (eventually advisory) will provide guidance for each student so they 
will meet all requirements for their high school diploma as well as to have the choice as to 
attending a four-year college/university or a vocational school for a highly skilled profession.  
We hope to develop grade level specific curriculum for “advisory” groups.  An example of 
this is our 9th grade introductory advisory, which would cover basic social skills, study skills, 
organizational skills, health, diet and physical fitness, responsibilities and roles as a 9th 
grader and a leader, a member of our academy and our school.  With each year, we will 
develop a curriculum, which will enhance our students becoming leaders—with strengths in 
math and science and/or the liberal arts--with a social conscientiousness and a sense of 
purpose.  Homeroom portfolios are maintained to keep academy students’ files to monitor 
student progress, test scores and curriculum materials as well as keeping a record of their 
A-G and graduation requirements met and needed.  College and career planning is 
being/will be implemented in homeroom (advisory) as well as in our “pure” classes.  Each 
homeroom teacher will receive homeroom students’ grades every 8 weeks providing for yet 
another avenue to assist in monitoring student progress. 
 
Purity is found in homeroom (advisory) and in English Language Arts, mathematics, science 
and social studies classes, where one of our service learning/community projects will be 
undertaken.  The 6-period day schedule allows for annual grade level classes which provide 
another way for continuity of and a stronger sense of personalization.  The 6-period day 
also allows for a greater opportunity to come to know each student on a more individual 
basis as this schedule spans each class over the entire school year. 
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Community project “Clubs” will be organized to orient students toward a career or pathway 
of interest.  Motivational speakers in an array of professions and pathways will be brought in 
to address our students and a peer-mentoring program will be started. 
 
Our staff will provide after school tutoring—mandatory or voluntary.  Heterogeneous classes 
are created to promote optimum student learning.  Teacher collaboration about students’ 
participation and academic performance will be held.  Teachers will also work with 
counselors to hand-program academy students to insure correct placement.  Teachers will 
continue to make home visits to discuss student participation and progress while discussing 
parent participation and involvement.  Home calls to parents will be made at least twice a 
year.  In addition, we are beginning to use the computer generated program, “Making The 
Grade,” as a means of informing both parents and students that we are expecting them 
to participate in tutoring.  We base the need for tutoring on a student’s performance during 
the term they are enrolled in a course.  If they, for example, perform below a standard 
acceptable for themselves, we will ask them to participate in tutoring during nutrition, lunch 
or after school.  If their quarter marks indicate that they are doing below their expected level 
of performance as determined by a study of their cumulative record, quarterly assessments, 
CST and CAHSEE results, for example, we strongly advise them to participate in tutoring at 
some time.   
 
We also have additional resources which we can access as a means of helping our 
academy’s students.  One is the Diploma Project Advisor, a counselor who is able to assist 
us in designing interventions appropriate for students who have not earned the expected 
and necessary credits for the time they have spent in our academy.  Another is the Pupil 
Service and Attendance (PSA) counselor that we may have to ask to check on the 
attendance for any of our students who are absent for a considerable period of time.  
Although neither of these counselors exclusively support CHIKARA students, they are able 
to assist us in helping our students be successful in meeting the specific needs of our 
academy’s program.    
  
Every two to three weeks, students who have met their Accelerated Reader points and 
those who passed their mathematics test with a grade of A are rewarded with an informal 
lunch.  Last year, we added all disciplines, our special education students inclusive. 
 
Twice a year, we recognize our students for their achievement.  Awards will be presented 
for perfect attendance and academic achievement.  There will be three honor rolls with the 
following grade point averages:  3.0-3.49=Honor Roll; 3.5-3.99=Principal’s Honor Roll; 
4.0=Principal’s Special Honor Roll.  Students who have earned all E’s on their report cards 
will also be honored  along with other high achievers, such as top students in specific 
disciplines, as well as those who have shown marked improvement. 
 
Parents have been and will be invited to our year-end celebration as well as to come 
together for informal dinners.  This will give us an opportunity to get to know our students’ 
families and to know our students in a different setting. 
 
Whether it is teaching mathematics or science or incorporating the concepts of the Facing 
History and Ourselves Institute by instruction of content areas or role modeling or both, each 
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student will be able to connect to the real world to his/her experiences and cultural 
differences and similarities. Instruction is differentiated based on learning styles and multiple 
intelligences, of which we very recently received a professional development session.  
Several of our teachers are providing CHIKARA students with a preference sheet on which 
our students indicate how they prefer to study and learn.  With this assessment students 
help CHIKARA teachers to understand if they are global or specific learners, prefer to work 
independently or in a group, are largely auditory or visual learners, prefer to express 
themselves verbally, in writing or through computer generated means, etc.  These are some 
of the ways we have been considering our students’ individual needs and are able to design 
lessons, activities, homework, projects, etc. which are more personalized.  Although we will 
not necessarily create individual activities for every student, we will more and more attempt 
to design our classes and homework with choices so that students will be able to select 
ones that they are more comfortable with.  Additionally, although we have only begun to 
formally assess our students to detemine which of their intelligences are their greater 
strengths, we are planning to assess and observe our students with regard to multiple 
intelligences as a way of personalizing our program for them. 
 
Students will be expected to participate in at least one of the following by the time they 
graduate from Roosevelt High School:  Internships, community service and/or college 
summer programs.  Each participating student will receive a mentor—a teacher from our 
SLC or someone from the place of internship or community service or one from the college 
summer program.  Currently we have mentors from East Los Angeles Community College 
(ELAC) and California State University, Los Angeles providing mentors and we hope that, if 
their resources allow, this support service will continue to be available for our students. The 
mentors work with the students not only involving this endeavor but also to help the 
students see their relevance to the experience.  We believe that mentors are a wonderful 
way of personally showing our students how mathematics and science can be utilized by 
socially responsible individuals to serve our community.  As CHIKARA continues developing 
the thematic activities and lessons that distinguish our academy, we hope to increase the 
involvement of our students with individuals in the community who will be able to guide them 
and personally involve them in developing lifelong goals of helping our community.  In the 
years to come, we hope to establish a program where each student will have at least one 
mentor for his/her four years at Roosevelt—for academic support and advisement as well as 
personal growth.  To have advisories on this campus would be helpful, but it is hoped that 
we will also have mentors from “the real world” for each of our students.   

 
We encourage our student to attend our SLC after school tutoring, CAHSEE prep, or the 
comprehensive high school’s Beyond the Bell Saturday school as well as participating in our 
SLC leadership group, MESA and other student activities and athletics.  In this way, they 
meet and get to know other students and adults out side of the regular school day, 
establishing strong support systems and adding to their personal growth. 
 
Teachers will develop and provide attention to individual students and provide a 
personalized curriculum.  Our SLC counselor will enhance this component by working with 
each individual student to build a personalized four-year plan.  Our academy staff will 
provide for our students a bridge between student and school, and school and the greater 
community. 
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Accountability and Distributed Leadership 
 
All CHIKARA SLC teachers will participate in decision-making whenever possible.  Although 
the lead teacher will be responsible for facilitating and communicating with the 
comprehensive high school administration and the SLC staff on all matters concerning the 
SLC, such as master schedule, placement of students, budget and curriculum, all CHIKARA 
teachers will be kept informed of issues of concern and interest to them.  The lead teacher 
will also represent our SLC at School Site Redesign Committee (SSRC), Council of Leads 
and Department Chairs and any other meetings when representation is requested and/or 
required.  Any decisions, information or activities which could impact the CHIKARA 
academy and it’s staff and students will be related to everyone concerned.  Currently an 
administrator at Roosevelt High School is responsible for assisting and supporting the 
CHIKARA academy.  This administrator reviews our professional development plan, often 
works with our teachers during banked days, and is available to support us when 
administrative support and direction is needed.  Although we do not meet frequently, the 
Lead teachers from each of our Track’s SLCs do have at least twice per month to discuss 
issues and concerns involving all of our students.  We have the administrators who 
supervise our particular SLC present at these meetings and, if requested, the Director from 
our Local District #5.  Furthermore, if our teachers should need assistance or support from 
District staff, we both invite and welcome them to our meetings.  Previously we have had 
science and mathematics advisors, testing administrators and District experts provide 
information and assistance to us during our meetings; we hope to have their services and 
support continue, providing their time and resources allow. 
 
Much of the discussion and concern during these meetings involves curriculum 
development by content areas and interdisciplinary grade level groups.  The vision and 
needs of our SLCs’ students are the driving forces for this on-going planning.   Our SLC 
counselor and testing coordinator also work with our teaching staff to interpret data to 
determine curriculum needs and individual student needs during these meetings as well. 
 
Teachers will conference with homeroom (advisory) students to meet academic goals.  The 
counselor will visit academy students during homeroom (advisory) at least once a semester.  
Only our teachers will have our homerooms/advisories.  All teachers and our counselor will 
work to insure that all of our students will meet the graduation requirements. 
 
All SLC staff members take responsibility for decisions related to budget, facilities, master 
schedule, student programming, student behavior, student conduct and SLC activities.  
Parents are asked to take responsibility for their child if there are major problems with 
student behavior, student conduct and student apathy in achievement.   
 
A team of our teachers serve as parent liaisons.  They make home visits and develop 
relationships between the parents and our SLC.  They also correspond with parents by 
using flyers, either mailed home or sent with the students.  Additionally, we will be 
increasing the use of the computer program, “Making The Grade,” as a means of keeping 
both our parents and students informed of their students’ progress, achievements, and 
needs. 
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The parents of our CHIKARA students are welcome to attend our meetings.  Although they 
only very rarely attend meetings during lunch or nutrition, they are involved with several 
advisory and decision making bodies.  Parents regularly attend our SSRC meetings and our 
School Site Council meetings as well.  They are constitutionally required members on both 
of these committees and their input is both interesting and valuable.  Although neither of 
these aforementioned committees is a CHIKARA exclusive, our teachers attend them and 
report back on issues of interest and concern to our parents to academy.  Parents do, 
however, attend our academy’s special night activity.  Also, we will have a representative 
CHIKARA teacher attend the Compensatory Education Advisory Committee (CEAC) 
meeting and other parent meetings, especially when invited to present information about our 
CHIKARA SLC.  
 
 
Our student leadership consists of two representatives for homeroom/advisory who 
participate in the planning of our academy student activities and represent the voice of our 
students.  We have a club constitution, which has been recognized by our Associated 
Student Body Leadership.  It is our hope that soon we will be able to offer a leadership class 
to our academy students. 
 
Along with the on-going curriculum development and implementation, we will re-evaluate 
and revise whatever is necessary to fulfill the needs of our students. 
 
 
9th/10th Grade Committee-Curriculum/Activities 
Adriana Sanchez, mathematics, co-chair 
Annette Moreno, English, Literacy Coach, co-chair 
Israel Hernandez, mathematics 
Jesse Ibarra, mathematics 
Lisa Alva, English    
Robert Penuela, English        
Calvin Long, English 
Susan Munoz, science 
Claire Tamayose, science 
Christopher Berru, social studies 
Martha Vargas, French 
 
Upper Division Committee-Curriculum/Activities  
JoAnn Tambara, English 
Grace Lopez, English, special education 
Haruko Mayeda, physical education 
Susan Bergeron, JROTC 
Ed Lopez, social studies 
Nancy Hayashibara, science 
Sal Quezada, mathematics 
 
Social Committee 
Haruko Mayeda 
Susan Bergeron 

 16



Nancy Hayashibara 
 
Leadership Club Advisors 
Israel Hernandez 
Ed Lopez 
Lisa Alva 
 
MESA Advisors
Israel Hernandez 
Adriana Sanchez 
 
Literacy Committee
Annette Moreno 
Lisa Alva 
 
Parent Liaisons 
Adriana Sanchez 
Annette Moreno 
Israel Hernandez 
Ed Lopez 
 
Correspondence with Home 
Adriana Sanchez 
Annette Moreno 
Israel Hernandez 
Ed Lopez 
 
RHS Technology Committee Representative 
Israel Hernandez 
Robert Penuela 
Recorder:  Grace Lopez 
Lead Teacher:  JoAnn Tambara 
Co-Lead:  Sal Quezada 
 
 
 
Collaboration/Parent and Community Engagement 
 
Having a parent orientation meeting provides our team with the opportunity to have an initial 
connection with parents.  At the orientation meeting, we discuss responsibilities and 
consequences for the students, and we request the parents’ assistance in working with their 
children to improve student achievement.  We also encourage parents to attend school 
activities including Back-to-School Night, Open House, Parent Conferences (PHBAO), and 
SLC Awards Night.   A committee of parent volunteers is formed.  They assist with 
fundraising, home calls and organizing events.  Banquets and barbecues are held to 
promote a sense of community.   We also provide parent outreach through fliers regarding 
events and will be developing a newsletter to keep them informed about the SLC academic 
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program and highlight student progress, individual and group.  We hope to form our own 
SLC Parent Advisory Council in the near future. 
 
Our mentorship component consists of outside professionals; these community leaders of 
various backgrounds (many of whom are alumni) will advise our students with their 
academic, career and personal goals as well as continuing to serve as guest speakers.  
Many of our whole school alumni also return to speak to our current students.  We also 
articulate with colleges, universities and technical schools.  Students will make visits to a 
variety of campuses and offices of a variety of professionals.  We have already and will 
continue to align ourselves with the Japanese American National Museum, 14th Council 
District, Mayor’s Office, FHAO Office, Cal State LA and Boeing, Roosevelt Alumni 
Foundation, a former Clinton appointee, a variety of outside professionals and alumni for 
support services.  We will continue to add to our list of these organizations and individuals, 
seeking a corporate sponsor. 
 
Internships will be sought out for our students to participate in during their junior or senior 
years.  This will be integrated with their senior project. 
 
As we develop further, parents and our established partnerships with community members 
will become more involved in the development of our curriculum and projects.  This 
involvement will be the sharing of hand-on experiences which may serve as a basis for the 
improvement of a project or/and idea for a new one.  Parents sharing of their view of their 
children’s needs will assist us in working on meeting individual needs or types of 
differentiated instruction.  Our established partners will assist us in on-going portfolio 
development.  Parents and our established partnerships will be invited to experience the 
presentation of our students’ projects and portfolios. 
 
We will continue developing strong partnerships/relationships with our parents and the 
community.  We will seek to develop this strong connection with our parents by soliciting 
their input  and advice through newsletters, parent/student nights, back to school nights and 
by openly inviting them to engage in communication with the members of our Small 
Learning Community.  With support and suggestions from our parents we believe that we 
can be a Small Learning Community that meets the needs and interests of our students in 
order to best prepare them for a successful transition to their academic and vocational 
activities after leaving our academy.   
 
 
Professional Development 
 
Our academy team teachers will/have visit(ed) other schools that have implemented 
successful leadership programs/academies and math/science/programs/academies.  
Teachers will/ have been meeting after school (until Common Planning Time becomes 
effective) to collaborate.  Teachers will continue to attend leadership seminars, curriculum 
design seminars, grant writing workshops, community-building seminars, small learning 
community related conferences and other related areas of interest and relevance as they 
become available.  We will continue to seek input from all stakeholders with regard to both 
what kind of professional development in which we need to engage as well as how 
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successful we are or have been with those in which we have participated.  We will invite 
both our students and their parents to assist us with these evaluations.     
 
All teachers have been/will be trained at the Facing History and Ourselves Institute, which 
will improve curriculum design across the content areas on a conceptual level.  Our 
leadership team has received professional development in the “Teaching Ethics and Moral 
Development” training, incorporating “The 17 Qualities of Teamwork,” across the content 
areas and we will continue to develop methods and strategies of implementation.  Teachers 
will continue to be trained by our Math Intervention Coordinator in the area of math reading 
strategies to be incorporated into all of our classes.  Our science department will also 
continue to train us so that we may have mutual integration between content areas.  There 
is a continuous connection with the FHAO office.  They have provided further professional 
development in curriculum development vertically, horizontally across disciplines and grade 
levels as well as in the area of service learning and implementing standards based 
instruction. 
 
We will receive professional development in CAHSEE test preparation (dealing with 
standards based instruction and pedagogy), writing prompts (which deal with standards 
based instruction and pedagogy), more service learning, FHAO curriculum development and 
lesson planning (dealing with standards based instruction and pedagogy), and data analysis 
(which will deal with monitoring student progress, intervention and assessment), and 
personalization on the level of pedagogy (strategy and methods).  We will also receive 
professional development in testing strategies along with additional data analysis, theme 
based curriculum, differentiated instruction, student literacy and math skills, technology in 
the classroom, student work analysis, engage learning experiences, and effective 
culminating exhibitions.  We will also research and receive professional development in the 
concepts of the Josephson Institute and its “Character Counts,” program as its concepts are 
an integral part of our whole.  This may also provide a foundation for the development and 
implementation of another community/ service learning project. 
 
We will continually add to our professional development background in avenues that will 
help to strengthen us in the areas of student need, interest, and achievement.  With support 
and suggestions from our parents we believe that we can be a Small Learning Community 
that meets the needs and interests of our students in order to best prepare them for a 
successful transition to their academic and vocational activities after leaving our academy.   
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Design Team for CHIKARA 
Ms. JoAnn Tambara English 
Ms. Adriana Sanchez Mathematics 
Sal Quezada Mathematics 
Nancy Hayashibara Science 
Annette Moreno English 
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